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definitions, objectives, and goals. One of the outcomes is students9 expected 
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characterized <design 

thinking within management discourse.< This concept pertains to applying practical 

rendition of 'designerly thinking' or a depiction of the experts9 methodo

and are known as the <scientific management< era 

his key publication titled <The Sciences of the Artificial.<

called the <design<

as <knowledge in other professions and aims to 

embrace all planned activities to create something new.< Design is primarily focused 
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problematic situation= 
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, <Arnold's Creative Thinking 

Theories,< the section begins with the theoretical foundation of design thinking by 
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Figure 6. Design Thinking in Arnold's Creative Thinking Framework

Following Figure 6, the notion of <design thinking<

 
Author9s own figure, referencing 
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design process is to enhance the public9s welfare by facilitating the fulfillment of their 

Following Arnold's fundamental premise of <comprehending individuals,< the 

<comprehensive designer< concept and envisaged a less fragmented approach to 

needs. Design refers to <the distinct capacity of individuals to employ va

by the outside world and social and cultural settings< (McKim, as cited in 

<experienced design engagement.< The individual in question utilizes art theory to 
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Arnold's concept of <motivated< innovation. Nevertheless, an alternative perspective 

publication titled <Visual Thinking,< is a significant theme he underscores 
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Figure 7. Visual Thinking Theory in McKim9s Framework to Design Thinking

the notion of <need.< The term <needs< might encompass culture
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the notion of <need<

ists employ the term <need<

encompassing universal objectives, including preservation (<basic needs<) and 

them in ascending order from <fundamental< to <specific.< The objective, therefore, 

discourse surrounding the concept of <needs.< Design thinking builds 
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<Experiences in Visual Thinking (EVT)< may

Figure 8. The Concept of Ambidextrous Thinking
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further refined the initial <visual thinking< classes to create a comprehensive 

<ambidextrous thinking< program. In subsequent years, ambidextrous thinking and 

Ambidextrous thinking is the person9s ability to employ diverse thinking and 

encompass implicitly <left handed< techniques, characterized by spontaneity, 

openness to ambitions, playfulness, and intuition, and metaphorically <right

handed< techniques, characterized by adherence to organized, well
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Figure 9 The McKim's ETC Model

side intimate groups that operate in an <in group< fashion, as observed in 

, commonly called the <3 Big P< (see Figure 10).
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Figure 10. The 3 Big P Model
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thinking9s depictions vary and are 

further connect those 8design thinking9 theories with 8entrepreneurship education9 

and explain how its integration (8entrepreneurial design thinking9) is applied in higher 
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Figure 11. The Theoretical Concepts Stand Behind Design Thinking

artificial science. According to Simon9s seminal work, the design is pragmatist as the 

 
Author9s own figure
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academicians and experts to rethink the function of expertise in his work, <The 

= The book critiqued Simon's cognitive 

<The Science of the Artificial,= has laid down some fundamental underpinnings and 

proposed <the science of design= as a basis for research. As making artifacts and 
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Figure 12. Summary on Fundamental Theories of Design Thinking

 
hor9s own figure

•
•

•

•

•

•



 153 

<rapid visualization< helped design philosophy and practice merge, and it still does. 

izing them as <makers< who prioritize experiential learning and 

thinking theory and practice development in detail. McKim's (1972) <Experiences in 

Visual Thinking< presented an inclusive paradigm of creativity as incorporated and 

es of <perceive act,< which he 

<seeing idea drawing,< are considered to be essential for creative thinking 

presents the concept of <ambidextrous thinking,< a precursor to the <design 

thinking< fr
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the organization9s
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O9Grady (2008)

existence of a <cultural collision< when
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entrepreneurial thinking facilitates users9 recognition of this worth.

e and university education. To fill this investigation9s void, comprehension of 
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<

=

e challenges encountered are characterized as <wicked.< Consequently, the 
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Figure 13. Entrepreneurial Design Thinking

 

Author9s formatting figure, adapting and referencing adapted 

+ <wicked= working environment
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(Bennis & O9Toole, 2005; Glen et al., 2015)

claim that <the pedagogical approach of design thinking fosters self

rely upon when faced with challenges throughout the process< (p. 18). The idea 



 

 160 

Table 6. Differences between Rational and Design Thinking Approach

 
Author9s own table 
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Table 7. Summary on Literature Related to The Application of Entrepreneurial Design Thinking in 

Higher Education

 
Author9s own table
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• 

• 

• 

• 

• 
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• 

• –

• 

• 

• 
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• 

understanding of <cross cultural adaptation.< 



 167 

understanding of <culture= by conducting thorough explorations and acknowledging 

. The etymology of the term <culture= has been 

traced back to the Latin word <cultura,= whose meaning is associated with the term 

<cultus,= denoting acts of dedication or devotion 

standpoint, <culture= refers to the performance of specific actions 

However, when viewed through an individual9s eyes, culture can be considered a 

referred to culture as a holistic entity that includes people9s different abilities and 



 

 168 

culture and are prepared to act in <certain attitudes= by their sociocultural 

modeling of people9s cognitive processes that distinguishes one social population 

individual9s memory of the social game9s unwritten rules.

includes material objects and all humans9 ideas, values, attitudes, and beliefs, as well 

three dimensions: What are individuals9 prevailing opinions or perspectives? (i.e., 

Hofstede9s (1979, 1980, 
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Hofstede9s dimensions 

— —

with <everything in its place.= Robust dependence connections connect families and 
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is <the uncertainty to the 

avoid it.= 

—



 171 



 

 172 

is Hofstede9s fifth dimension, focusing 

scholars. This vision alludes to <the long ent hard work of the person= 

European countries9 levels vary 

Hofstede9s long

Hofstede9s study achieved standard status due to its considerable backing from 
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scholars also express skepticism toward Hofstede9s findings. In the opinion of 

, it has been argued that Hofstede9s investigation was founded 

through the aggregation of people9s judgments derive

contended that the fifth dimension of Hofstede9s interpretation of Chinese culture is 

commented, <any nations are generally the only unit type and 

better than nothing= (p. 812). There are numerous perspectives on culture in a variety 

he cultural context significantly impacts an individual9s patterns of 

interpersonal interaction and mental inclinations. Each culture9s way of life is 
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<independence= may hold significant importance for individuals from Western 

significant disparities. The current study9s primary objective revolves around 

he term <learning= might vary across diverse social 
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d by saying, <I have not got the answer yet,= when faced with a query from a 

<a Korean undergraduate actively participated in class discussions primarily to 

demonstrate their familiarity with the required reading= (p. 71). 

Eastern cultures, a strong emphasis is placed on young people9s academic 

parents believe their children9s achievement in class is directly proportional to the 
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Each family member works for the entire family9s well

Table 8. A Contrast Between the 'Asian' and 'Australian' Educational Philosophies

 
Author9s formatting table, referencing 
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Based sources shown in Table 7, Asian students exhibit tendencies such as <being 

and displaying a limited sense of autonomy= (Gatfield & Gatfield9s (1994)

have the potential to be deceptive. In Ramburuth9s research, children of Asian 

(1997) and Trompenaars9 (1993)
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Table 9. A Summary of Trompenaars' Standpoint on Values and Hofstede's Component of Avoiding 

Ambiguity

 
Author9s formatting table, adapting and referencing 
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cultural adaptation9s theoretical 

9s advocates contend 



 

 180 

so that <foreign 

products= appeal more to local consumers and meet their requirements.
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. People9s cross

Kim9s (1988, p.31)

posits that <cross

setting upon transitioning to a different cultural milieu.= The concept also highligh

adaptation pertains to <the complete developmental progression experienced by a 

person when confronted with a completely different situation= 

note that acculturation influences one9s capacity to transition 

across different cultures. Two modifications have been categorized as <immediate= 

and <prolonged= in nature. The earlier phenomenon may exhibit infrequent adverse 



 

 182 

of the individual9s sojourn in the foreign culture, their degree of cultural 

aspects can affect a person9s capacity to adapt to a novel cultural environment, 

• 

• 

• 

• 

• 

• 
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Humans9 culture shock and adjustment

• 

• 

• 

indicate an alternative formulation, <social competencies and cultural acquiring 

edge,= which extends beyond experiencing culture shock and could be viewed 
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Table 10. Conventional Methods of Approaching Cultural Shock from a Philosophical Standpoint

—

 
Author9s formatting table, referencing 
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, examining the phenomenon known as 8culture shock9 has 

frameworks of <cultural acquisition,= <anxiety,= and <dealing= have achieved a solid 

<social recognition= have garnered 
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Table 11. Three Modern Conceptions of Cognitive Interaction

 
Author9s formatting table, referencing 
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Zhou et al.9s (2008)

8cultural shock9 has evolved into stress associated with contact between different 

alleviated, was observed. The terms 8adaptation9 and 8acculturation9 have been 
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—

—

• 

• 

• 

• 
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• 

• 

• 

• 

• 

• 

• 

ways to handle stress due to <shock= resulting from significant and inherently 

conceptualizes <stress= to categorize diverse situations. Based on the theoretical 

dynamic interplay between a stimulus and an individual9s cognitive and behavioral 

cultural encounters negatively impacts the person9s 

preconceptions and may even cause the <disintegration= of their persona. However, 
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condition9s

significance lies in individuals9 racial and cultural backgrounds and their patterns of 

Zhou et al.9s (2008)

Table 12. Three Models of Acculturation

engagement with the 8recent9 

Immigrants 8categorize9

 
Author9s formatting table, referencing 
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. 8Cultural mediation9 

explains that the progression symbolizes the cognitive <sensitivity= journey with 

adaptation stage can be characterized as <ethnocentric,= wherein individuals tend to 

immigrants progress, their awareness of 8cultural categorization9 devel

state of <ethno ivism,= wherein they actively include and assimilate perceived 

Social psychology gave rise to the second conceptual framework, <social identity= 
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affect one9s sense of self

, which calls for anticipating and explaining one9s conduct and that of 

and one9s surrounding environment. Consequently, when they are exposed to a new 

ethnic and host society9s cultures. This process could give rise to many difficulties and 

. Kim9s theoretical framework conceptualizes cross

rhood9s social and civic communication processes 

and develop a comprehensive understanding of the host community9s 
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cultural interaction change. Kim9s thesis primarily focuses on the manner and 

rationale behind people9s adaptation rather than simply questioning if 

Figure 14. The Stress-Adaptation Dynamic of Human9s Cross-Cultural Adaptation

As shown in Figure 14, Kim9s work provides a complete description and explanation 

perceived as <outsiders= to becoming fully integrated <insiders.= The phenomenon 

 
Author9s formatting figure, referencing 
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Figure 15. The Structure of Cross-Cultural Adaptation

 
Author9s formatting figure, referencing 
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(Dimension 4) encompass the host9s level of 

openness, the host9s inclination toward conformity, and the potency of their ethnic 

Individual strangers9 adaptive adjustments have an impact on these five 

proposed by Kim9s study, 
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situation9s boundaries. They must study and adapt to some of the key components 

adaptation process involves the individual and the environment9s influence and 
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<overcoming,= highlighting the action9s progressive nature. Adjusters approaching 

the finish line of their journey are in the home stretch at this point, but each person9s 

observed that <the initial theories used to 

employees.= However, there has been a shift from th

The <affect

cognition= model (ABC), which was formulated by 
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Zhou and the partners eventually incorporated Ward9s team paradigm by introducing 

pupils9 educational adjustments and their mental, social, and 
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8cultural synergy,9 which necessita

foreign pupils to foster comprehension and appreciation of one another9s cultural 

imperative to acknowledge that the phrases <match= and <mismatch= used in the 

collectively or individually. The study of Zhou and team9s primary relevance <match

mismatch= simulation of cultural integrative aspirations is that it offers a chance 

that adaptability9s causes and results hold equal significance. The incorporation of 
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Figure 16. Conceptual Framework on Cross-Cultural Adaptation

9s study

these findings are significant for pupils9 mental and sociological adaptations while 

 
Author9s formatting figure, referencing 
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Figure 17. Conceptual Model on Cross-Cultural Adaptation

9s study

Additionally, Shafaei and Razak9s study aims to establish an association between the 

ibrium between an individual9s attributes and their surrounding milieu. The 

 
Author9s formatting figure, referencing 



 203 

educational accomplishments in the university9s host country (Goštautaitė & 

Bučiknienė, 2010)

Nevertheless, the framework proposed by Shafaei and Razak defines <adjustment 

outcomes= as the supplementary components that arise from managing mental and 
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The second approach pertains to the global availability of <Western= educational 

site faculty support recognizes students9 

distance or online program only learn 8job 9

<

of place and location of knowledge= (p.228).
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are <comparative= and <limited= to two cultur

values, beliefs, and goals in that culture. The bigger culture hosts the organization9s 
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 207 

discussions of firms9 knowledge, which includes their beliefs and skills. 

of teachers can better define or show a source community9s common and 

In conclusion, unlike information, knowledge must be <re created= and <re

constructed.= This concept emphasizes interpersonal communication 
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Newell9s analysis focuses on the requirement for enhanced transferability of the 

argue that as China9s significance in 

to reconsider China9s global position as a disseminator of American business theory. 

prevailing <best practice= seems improbable within the context of China. The basis 

Chinese culture is the concept of <face.= The Chinese cultural value of preserving 

one9s reputation implies that individuals are less inclined than their Western 

emphasized the occurrence of <cultural imperialism= when 
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Western epistemological framework, characterized by the concept of the <knower,= 

and the Chinese instructional approach, described by the notion of the <learner,= do 

is firmly grounded in the principles of <best practice.= This approach 
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Table 13. Two contrasting views of management knowledge

Newell9s community concept for knowledge development, as exhibited in Table 11, 

 
Author9s formatting table, referencing 
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von Kortzfleisch9s (2004)

information. The recommendation of <tolerance of ambiguity= as a cross
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<interference= in the theoretical analysis of 

equivalence exists between the knowledge9s source and destination language. 

<translate= Western management expe

into users9 

demonstrate the knowledge9s transferability in how the 
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Figure 18. Extended model of knowledge as translation
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Table 14. The Significance of Educators in Cooperative/Participatory Learning and Typical Classroom 

Settings 

with the 8Western9 educational approach. Consequently, education emphasizes 

facilitating the pupil9s capacity to generate and build knowledge rather than the m

 
Author9s formatting table, referencing  
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their teachers because they are the students9 role models of righteous behavior. The 

surpass the instructor9s. Ultimately, the notion of questioning the competence of an 

professors9 knowledge, considering them their sole role models. They adopt the role 

ng students9 knowledge or abilities to change the learning environment. 
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over and accountability for assessing pupils9 development. They frequently harbor 

others9 work. Peer assessments, one of 

their <educational system= changes. She points out that it would be difficult to 

local workforce9s cultural norms and practices. Before attempting to integrate 
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HR in particular, has criticized the idea that there is <one best way= or <best practice= 

over more flexible, <best fit= methods. The contemporary academic discussion about 
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9

host country9s

country9s
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is assigned to a learner9s position, both foreign trainees and local supervisors face a 

• 

• 

• 9
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9

• 

• 

• 

• 

• 

• 

• heighten students9 comprehension of the international mentality
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• 

By promoting and facilitating <reflective engagement,= it is possible to foster and 

of cultural obstacles might occur through students9 comprehension of the 

9
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9s

9

in Edmundson9s research, yielding the 

• 

• 

• 

• 

• 

• 

• 

• 
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9
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9
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theoretical background of <cross cultural adaptation.= The field can

Table 15. Summary on Theoretical and Literature Background on Cross-Cultural Adaptation
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Figure 19. Conceptual Framework on How Cross-Cultural Adaptation Fits in the Research Spectrum of 
Entrepreneurial Design Thinking

 
34 Author9s own formatting figure, adapting and referencing from 
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• 9
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Figure 20. The Structure of The Thesis' Case Study.
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• 

• 

• 

• 

.2 Objective of The Thesis9 Qualitative Case Study
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• 

• 

The inquiries that were posed to this study9s case respondents (i.e., students, 

• 

• 

• 
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• 

• 

 Students9 and educators' factors (possible cultural dimensions: 

 

• 
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9s
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9s

• 

• 

• 

• 

• 

• 

• 

• 
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• 
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Table 16. Strategies for Promoting Trustworthiness: Validity and Reliability
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subject or unit of analysis of this thesis9 



–
 

 260 



–

 261 
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9 case study

• 

• 

• 
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• 

• 

 

 

 

 

• the researcher9s

• 
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the researcher9s position
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• 

• 

• 
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• 

• 

• 

• 

Figure 21. Continuum Horizontal <Theming= Methods

, this thesis9 case study
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Table 17. Theoretical Perspectives, Methodologies, and Reflexive Thematic Analysis )

 
Author9s formatting table, referencing  
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.4 Detailed Analysis Procedure and Results9 Presentation

Figure 22. The Thesis9 Data Analysis Process using Thematic Analysis Phases
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Exhibit 1. Extracts of <Reflexive= Notes from Entire Data Set of Observation Class <Entrepreneurship 

Module=  

• 

• 

• 

• 
• 

• 
• 

• 

• 

• 

• 
• 

• 

• 

 
9s own table
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 277 
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Exhibit 2. Data Extracts and Codes from Research Field Notes of Design Thinking Class

–

–

There were no changes to the class' physical setting. (&) At 

tomorrow), all the students would visit 'Eiger.9 It is one 

• 

• 
• 

• 

• 

• 

• 

 
9s own table
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–

there was no written instruction for the assignment). (&) 

• 

• 

• 
• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 



–
 

 280 

(&)

– –

see and listen the lecture). (&).

• 

• 

• 

• 

• 

• 

• 

• 

Exhibit 3. Data Extracts and Codes from Interviewing Lecturers and Program Coordinator of 

Entrepreneurship class/program

(&) Those are CCE students, not MBAs in general. I am not 

professional ones, only the regular class. (&) The YP (MBA 

they have not started it yet. (&) Moreover, 

• 

• 

• 

• 

• 

 
9s own table
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(&)

eliminate. (&) With the expectation to improve 

semester. (&) During the second meeting, we announced in 

So, it is like that. You have observed it, haven't you? (&) 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 
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(&)

emerge here and there. (&)

• 

• 

• 

Exhibit 4. Data Extracts and Codes from Interviewing Students in Design Thinking Class

• 

• 

• 

• 

• 

• 

 
9s own table
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egocentrism. (&) They create a product based on their 

offered. (&) That is exactly the crucial point where most 

(&)

because of my personality. (&)

• 

• 

• 

• 

• 

• 

• 

• 



–
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over my Chef's market. (&)

• 

• 

• 

• 

Exhibit 5. Extracts of Note in Phase 2 – Observation Design Thinking Class

• 

• 
, maybe because they do not know yet. <Open and warm .=

• Students link to talk in small groups. <Likes to chat and talk randomly.=
• 

• 
• 

• – –
whatever. <Students do not read enough.=

• Students get bored easily with <theoretical classes,= especially those not from design and art 

• I could see some students wrote and others did not. <Students write notes in the class.=
• 

rang during a lecture. <Students are childish (randomly reactive) and less disciplined.=

 
9s own table
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• The student9s behavior is still the same, chatting within their working groups, even when the 

• 

with the students9 behaviors. <Punctuality is the big problem.=
• Students9 facial expressions seemed worried, but they tied to look <Normal= and hoped that 

the lecturer would not bother their lateness. <Students ask higher tolerance for not being 
punctual.=

• 
many students needed to prepare. <Students were unprepared.=

• 

products later. <Students prefer to see and learn from visualization.=
• 

groups. <Students only pay attention when they are interested in a particular thing.=
• 

time, most of them were chatting loudly. <Time management is the big issue.=
• 

pay attention and preferred to talk within their groups. <Students are less focus and 
appreciative toward each other.=

• 

• 

the materials they are practicing. <Students have a lack of reading.=
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<prototyping themes= –
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Figure 23. A Process of Clustering Codes from The Data Set Becoming One Prototyping Theme )

• 

• 

• 

• 

• 

• 

• 

• 
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Figure 24. A Process of Promoting Codes from The Data Set Becoming One Prototyping Theme

• 

• 

• 

• 

• 

• 

• 

 
Author9s own figure
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was promoted to be <one prototyping theme =

Table 18. Thematic Table to Show the Codes That Were Clustered/Promoted to Develop Initial Themes 

(in Phase 3)

 
Author9s own table
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e themes9 as 8potential9 candidates 
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• 

• 

• 

• 

• 

• 

• 

• 
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Table 19. A Thematic Table to Show the Codes That Were Clustered to Develop Final Major Themes 

and Sub-themes (in Phase 4) (author)

students9 
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Figure 25. The Overall Relationships of The Themes in This Thesis9 Case Study

 
9s own figure
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<diverging ideas=
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• 

• 

• 

<
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–

 

 

–
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Results9 Presentation

results of the above themes9 findings or creation.

earlier, phase 5 has defined this case study9s primary themes

i.e., educators9 teaching practices (section 3.4.6.1); 

.4.6.1 Theme 1: Educators9 Teaching Practices

the one who can be <versatile= or play a role as both academician and 

–

mentoring arrangement changes every semester, depending on students9 needs 



–

 301 

9s

CCE. [&]. Our mentoring changes every year as we always change 

Larso9s (the EE program coordinator) statement in the welcoming 

turn, the classes will be made into mentoring sessions too& more 

students9

of business. [&]. Business mentoring would guide them. The ideal 

–

Lecturers9 presentation is still one of the most used teaching methods by lecturers to 

deliver teaching materials, even though students9 group work and presentation are 

–



–
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and opened the class. He said that today9s agenda is, that, he will 

– –
as a prototype by Eiger later. He assigned the topic <Household 
Tools=. (Eiger is a company that specializes in producing

the students to think wildly and out of 8normal9 and to propose that 

The teaching contents in DT/EE classes related directly to students9 entrepreneurial 

–
–

Design School. The DT teaching contents in SBM ITB are being adjusted <uniquely= to 

learning characteristics and behavior, the main objective is <nurturing= the thinking 

culture of Indonesia for the purpose of <nurturing= Indonesian 
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which we push them to do. [&]. We believe that by creating a 
prototype, they will learn more than just imagining it. [&]. We 

–

Prof. Imam [&] emphasized that DT is not 

[&]. He mentioned that the focus of DT in this class would be divided 

entrepreneurially. Also, more toward <visual marketing= and <creator orientation= in 

In FSRD (Faculty of Arts and Design of ITB), I sat in for Prof. Imam9s 
design thinking class and Mrs. Dona9s MBA class once. I could see 

bit philosophical in design and such (DT Observation/Fields9 Notes 



–
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will be an evaluation. [&]. Additionally, we try to direct DT more 
towards creative industries that are culturally acceptable. [&]. Later, 

–

(about last week) that I would like to 8follow9 them in doing the DT 

students9 product idea. In this lecture, all students within their 
groups already did (I call it) 8small exercises9 on empathetic ways of 

through an analogy process (or Prof. Imam said 8Synectic9 cycle), 

Prototyping Students9 Project –

• 
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• 

• 

• 

• 

Universities in Indonesia must apply 8Tri Dharma9 (The Three Pillars 

and 8versatile9 academicians who additionally act as business 
practitioners. If I categorize myself, then I belong to the second. [&]. 

entrepreneurs. [&]. Our academicians are very fluen

–

–

have known. [&]. Another objective of the DT lecture is to make 



–
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–

should have more roles within our established frameworks. [&]. 

problems. Other than that, the mentor9s comments 

–
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–

–

[&] the interaction is intense during those four to five mentoring 
–

Isti for about two to three times. [&]. It was via Skype and a personal 

the other day because I was stuck on the marketing issue. [&]. Her 

–
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Nevertheless, the EE lecturers can also play as students9 mentors inside or outside 

who are both academicians and business practitioners. Those <versatile= lecturers 

named 8EduLab9 (students9 learning consultation company), which 

–
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–

implement the mentors9 business feedback and suggestions for their business issues, 

, students wish to be given <more direct= and technical 

<guidance= instead of general business suggestions from the mentors. However, not 

all mentors9 feedback can be directly implemented by the students. Not all mentors 

they could be <fully= matched with their needs and wants. Physical distance can also 

–
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–

but they are quite far away from Bandung (SBM ITB9s location). In 

difficult to have required 12 direct (offline) mentoring sessions. [&]. 

–

–

• Indonesian university students9 diversity

• students9 perceptions (on entrepreneurship and design thinking in general, 

• 

.4.6.3.1 Indonesians9 university students9 overall diversity

In general, the students9 diversity in SBM ITB can be described by three classifications; 
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 311 

them are high school and vocational school graduates. [&]. 

schooled. [&]. Home

students9 academic background 

–

luence students9 creative and innovative thinking. Most middle

Students9 backgrounds may reflect and affect how they learn in class and through 

funded students. [&]. Their differences are quite 

writing), whereas the others have innovated. [&]. Not from where 

innovation. [&]. Being from the rural might have some impact, 
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classes then go home, they would not have that kind of <social
networking= and connection, even if I would have to distribute all 

–

The third classification, students9 entrepreneurial motivation and journey before 

is one of the students9 motivations to join the EE program in MBA CCE SBM ITB. This 

–

before studying here. [&]. About 40%, well, from 35% to 40% come 

[&].
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is suitable for his/her needs. The 8needs9 can be understood as 

[&] Some of them 

8stranded9 to CCE

supports and peer influences play a critical role in students9 entrepreneurial 

projects from the publishing company for children9s books. [&] but 

–

surveys too, you know, to collect the consumers9 data on what they 



–
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–

–

–

product again to gain from my partner9s and users9 reactions 
–

.4.6.3.2 Students9 perceptions 

Concerning students9 overall perception of entrepreneurship in Indonesia and 
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–

ones. The question we always get is, 8why do not we look for a job?9. 

not feel ashamed to say 8I am an entrepreneur9; even that thing is 
–

me to open more 8spaces9 and to be more impactful to p
to think that entrepreneurship is the same as 8selling9, but now, I 

–

entrepreneur mentors. [&]. Previously, the mentoring session was 

–
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students. <Your business is your number 1 priority!=, added Dr. 

–

consistency. This situation was possibly due to many 8sudden9 changes in 

<independent learning,= yet they are not ready, so they demand to be <more 

=

from the last year9s batch were a little bit spoiled. [&]. They did not 

[&]. The lecture was under the setup that whenever they really need 
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–

Since many students are preparing to launch and have ongoing businesses <outside= 

<any questions concerning the mentoring?=, and also asked the 

–

the 8gazebo9 (common study space) at 9.30. Then people will be 

–

entrepreneurs9 presentations or 

Students9

<insights= from the EE
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surprising that students9 engagement during the class session needs 

it is only a <theoretical= one.

with the energy of these younger people? [&]. I understand if they 

rs wanted to develop a mobile application. [&]. It is 

to Ajeng (his classmate), saying that her group also has no <one
team= direction (due to classmates9 passiveness) (Dito –

Today9s class is more relatable to students9 entrepreneurial 

today9s class was more interactive and more students
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About students9 perception of design thinking in Indonesia and DT class in MBA CCE 

their own <designerly= way of thinking or idealism. 

–

–

for encouraging students9 thinking about the great value of their 
–

visualization, and graphic design activity. They perceive it to emphasize the <aesthetic= 

ake the product <salable,= not as a problem

skills. <At least once they know the tools, they can apply them by 
themselves in their business. [&] but this class is mostly for 

with examples=, said Dr. Dona (DT Observation/Fields Notes Week 
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f. [&]. For 

be saleable, but not necessarily in pure art. [&]. The design must 

–

–

EIs is only for <introducing what design thinking is= –

The DT lecturers hope that this little introduction can provide students with <creative= 

he <design (i.e., aesthetic)= aspect concerning their entrepreneurial 

of DT class for MBA CCE students are not promoting 8technical skills9, 
but rather encouraging 8critical thinking9. We encourage students 

Widening students9 perspectives concerning design and 

– –
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broad sense of 8design thinking9 in the creative cultural 

because the students9 main objectives are their business and how 

.4.6.3.3 Students9 learning behavior



–
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–

not know [&] (Fachrul –

not able to be a 8full time9 student, I become a little bit distracted. I 

–
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–

[&]. During the first prototyping exercise, 

–

Truthfully, we did not follow the process that was taught to us. [&]. 

we did not do it that way. [&]. We did not do it because we

–

generating <brainstorming ideas,= they will keep associating the brainstormed ideas 

aim mostly to <create products or services,= not discover and find exciting problems 

ts only to provide them with <basic insights= for their <additional= 

advise <We know that this is a good solution for a business, and I 

important journey=. This is an academic institution, and this is my 
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–

personally. This is not the class9s shortcoming, but merely is my 

other classes. [&]. 

–

ped onto <what are the features?= instead. 

. [&]. If the others just want a 

–
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9

Ms. Sonia (mentor9s assistant) asked students one by one by their 

discussion, share the real business experiences that are 8out of the 
textbooks stories9, gives some suggestions or general views on what 

from joining up a kind of 8export9 seminar and workshop held by the 
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Ipin9s business lines are mostly in furniture and interior business, 

–

Second discussion: the individual students9 characteristics possibly related to culture. 

As explained earlier, students9 culturally diverse background seems to be positively 

other situations, students9 creative and innovative thinking happens due to 

ily. However, there are several possible <cultural 

challenges.= Such as students who need more continuously <guided= instructions 

and an <entrepreneurial way of thinking= from the national school system. That is 

must be practiced since they were kids. [&]. Thus, the first problem 
– —

[&]. Th

– –

do not know why, but perhaps since we do not read enough. [&]. 
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–

lecturers, students prefer to be 8spoon fed9 in learning. One biggest learning issues is 

students9 lack of reading. Thus, they easily get confused and less prepared and need 

they will 8together9 eventually speak. Additionally, when they try to explain their 

Prof. Imam started the main lecture on 8why there is the 
terminology of design thinking9. He then compared design thinking 

– –

– –

Dr. Dona ever <ssst= students because they were very 
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Students9 activity was only listening to the lecture for approximately 

his teaching materials with what we had discussed previously. [&]. 
(I observed that students paid attention quite very much to Nazmi9s 

students, or answer students9 questions back and forth concerning 
e assignment9s instructions. Students also tend to misinterpret 
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activities in the class today, except students9 discussion and group 

population also takes a bigger portion from time to time in Indonesia9s people and 

can be a <demographic bonus= in the future. Also, today9s young 
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young <entrepreneurial= generation to grow and bear more awareness concerning 

–

le class in Indonesia is getting 8fatter9. We also have a 
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–

Asian9s, we are the warm

–

Since Indonesia needs more entrepreneurs, I encourage MBA9s 
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–

This view can lead to misperception or overuse of the word <entrepreneurship= in 

–
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–

– –

–
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benefit students9 entrepreneurial thinking.

However, universities may have different policies and culture. [&]. 

and brings it. [&]. If it is led by someone influential, the others will 

wants to contribute to the solution. [&]. Design thinking may not be 

–

design thinking from the West. The country9s national education system and 

group, for example. [&]. Therefore, if it is going to be applied in 

[&] (Prof. Imam –
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generation has reasonably changed toward more <tecno culture,= it is not yet 

ce. [&].  

most likely be in agriculture. [&].

The technological aspect infiltrates us from business side. Today9s 

– –

commercializing scientific research products. Most <commercial= entrepreneurial 

commercialization of ITB9s research. That is one problem. The 

necessarily have the interest to be 8technopreneurs9 (techno
reneurs). They may have an idea to be 8creative preneurs9 

–
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Nevertheless, Indonesian HEIs need <more new energy,= i.e., fresh faculty members 

and willingness to implement those recent changes, especially in today9s era of 

<techno rship,= multi

–

–

.4.6.4.2 Possible cultural aspect from the individuals 1: students9 learning

peers/classmates, and notably <famous 

entrepreneurs= as they see in social media and attend
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–

<get the general insight or basic knowledge= of design thinking, and they are less 

interested in the DT group work and assignment. Because they argue that DT9s lecture 

thinking is related to the user (customer) but still see it as <aesthetic= or 

Moreover, there may also be a <cultural aspect= related to students9 learning 

challenges. As explained in the earlier themes, students are 8in general9 passive, like 

to be fed or <always want to be facilitated= by lecturers and mentors, lack preparation 
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.4.6.4.3 Possible cultural aspect from the individuals 2: educators9 teaching

mentors, who like to hear themselves talking. [&]. Sometimes I 

between students9 understanding and delivery time must be set. 

–
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I (the researcher) also observed the way and methods of Nazmi9s 

for students and lecturers since creating and maintaining students9 learning 

the course with <an empty head= or no preliminary reading, expecting lecturers to 

<fill them up.= 

again a brief discussion on 8what is startup?9, its characteristics, etc. 

about the lecture9s materials. They are relatively passive in the class, 

–

–
for the students in order to answer a question of 8what is startup?9. 

students to do <critical thinking exercise= within the lecture time. 
My question during today9s observation: is it really necessary to do 
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doing administrative or even <ice breaking= activities before the 

<official= class begins (which may not be very critical for a post

students, or answer students9 questions again and again concerning 
he assignment9s instructions. Students also tend to misinterpret 

related to students9 small
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entrepreneurial trends, but it may also be better if the materials can impact students9 

how to build one. Today9s issue is that the number of startup cases 
–

In my (the researcher9s) observation, I think the materials explained 

merely becoming business mentor coaches to <earn as living= without being 

importantly, <mentoring= skills. Maintaining h

Indonesia) also has an 8Indigo9 entrepreneurship program, which 

[&]. A mentor or a coach should possess a certain level of experience, 
knowledge, and what is called 8know how9. A lot of those who are 
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–

Lastly, to capture students' attention, the lecturers and mentors9 methods of 

– so they are quite different. [&]. For me, the p

–

–

.4.6.5.1 Impact on students9 entrepreneurial learning process and journey
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–

would go beyond theoretical lectures and be more connected to students9 

–

class would be not that interesting. [&]. I mean, I have known the 

class, through the 8Synectic9 process explained by Prof. Imam. The 
other things, they are actually not new for me, but I simply say 8oh 
there is a theory for this and that9 (Ilman –
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–

• 
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8ideal9 

• 

–

• 
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<tr error= method); thus, their motivation could go up and 

ady had their <specific= 

discovery and data generation from users9 observations or interviews. Their 

the entrepreneurial phase makes them anxious and want to have <instant 

paths= without having a solid foundation of theoretical knowledge of 

repreneurship. Somehow, they also tend to <mis conceptualize= the 

entrepreneurship is merely <running= business. Lastly, they tend to stick (less 
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• 

<correct= (ideal) entrepreneurial phase, starting from problem discoveries. 

ent mindset in defining <problem 

discovery.= They also seem to try figuring out what entrepreneurship is, the 

.4.6.5.2 Some possible suggestions and expectations to improve students9 

The last discussion concerns students9 expectations and suggestions to improve the 

that mentoring seems to be simply a <chit chat= room for the mentors and students. 

mentors can provide them with a <check list= to guide, monitor, and track the 

students9 entrepreneurial/business progress. Students also demand that mentors 

and <listen= to the mentors (just like in the lecture session), with less preparation (i.e., 
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changed. [&]. In my opinion, the lecturers must be real 

–

– –

were left as we are over time. [&]. Maybe it is better if there is a 

–

<freely= from one mentoring group to 

mentors9 number, schedule, and availability. They wish

for a few students in one group who can closely guide and monitor students9 

for more <entrepreneurial= lecturers, who are also 

–

–

no intimacy, and most likely, they are just here for the sake of 8we 
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ask questions9, not of being our business mentors and knowing how 
–

–

the lecture time. It is because they prefer less theoretical lectures and ask <livelier= 

<doing= something during class hours.

The students9 favorite lecturer must be someone who is passionate 

–

Indonesia9s education since a long time ago. However, it could also 

–
–
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Besides expecting the teaching materials to align with students9 entrepreneurial 

corporates; it is not <apple to apple=. We need more cases and 

–

–

–

– according to students9 business, to vary 
the lecture9s contents. Maybe it is also better to hold 

–

Another suggestion is that the students9 assessment needs to be improved and more 
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• 

• 

• 

• 

–
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–

• 

• 

differences, possibilities, and challenges consist of the country9s circumstances, 

bureaucracy, university/HEIs factors (section 3.5.1.1), the educators9 factors (section 

ents9 factors

.5.1 The Country9s Circumstances, Bureaucracy, and University/HEI factors

• 

• 
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• 

• 

9s
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–

–

–
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–

 357 



–
 

 358 

— —
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–
 

 360 
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The following is the discussion of the educators9 factors as the contextual and cultural 

.5.2 Educators9 factors

(see the result9s section 
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(Rigg & O9Dwyer, 2012)
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• 

• 

• 

• 
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In conclusion, there are several opportunities and challenges within the educators9 

factors. The major opportunities are the educators9 diverse backgrounds, expertise, 

entrepreneurial teaching methodology 8design thinking9 to the Eastern countries, in 

2. The following is the discussion of the students9 

.5.3 Students9 factors

The students9 factors will be explained in more detail in this 

is divided into three discussions, i.e., students9 diversity (section 3.5.1.3.1), their 

From the country9s 
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–

–
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Students9
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 373 



–
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• 

• 
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• 

Overall, the student9s perception of learning EE/DT is pertinent. In this case study, we 

found two notable findings, i.e., the 8selling9 perception concerning entrepreneurship 

and entrepreneurship education and the 8niche9 perception of design thinking and

country9s economic and cultural circumstances, so students expect that 

entrepreneurship education is 8training9 for them to set up a business. 

this thesis9

Students9
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That 8time management9 problem is connected to the second challenge: the potential 

misperception over 8independent learning9 encouraged by the lecturers and their 

coordinator/lecturer (see the result9s section 

believed that students9 entrepreneurial/business progress outside the classroom is 

g, so he decided to change the 8obligation9 for students 

to attend the normal classes to 8voluntary,9 but more oblige them to do mentoring 

mentoring sessions for students), students reacted by thinking that they can 8free9 to 

–

projects9 progress and mentoring, not to 8study9 for the lectures/classes.

(see result9s 

. For instance, sudden changes on guest lectures9 schedules or 

mentoring schedules that affect students9 attendance, and possibly the teaching and 
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O9Gorman

9s finding 
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Moreover, individual9s
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concerning students9 learning potential
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Overall, time management, punctuality, and students9 lack of interest in reading 
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environment) and intrinsic 8personal9 motivation to be entrepreneurs are the major 
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shows the 8summarized9 primary findings of how the teachings of 
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Figure 26. Summary of The Notable Primary Findings of This Thesis' Case Study

 
Author9s own figure

Indonesia9s entrepreneurship higher education. The 

presenting <design ideas= for business purposes.
centered, lack of students9 

support students9 

<additional=, in hope to 
get <creative insights= for 

–
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business mentors9 primary role is to share their real pract

Moreover, entrepreneurship education is perceived by students as 8training9 since 

entrepreneurship education to become 8knowledgeable9 or educated entrepreneurs. 

In other words, students9 internal interest, motivation, and entrepreneurial behavior 

course as 8additional9 for their insight, hoping that it could benefit their creative 
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not in the form of students9 design thinking project assignments, to find the root 

8optimal9 cross

SBM ITB teaching design thinking. The reason was that its implementation is 8adding9 

Nevertheless, from the finding and discussion of this thesis9 case study, 
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Figure 27. Summarized Points from the Finding and Discussion of the Case Study on Contributing 

Factors for CCA on EDT in Indonesia

Indonesian higher education. They are the country9s circumstances, educational 

the country9s abundant natural resources and demographic population can 

 
Author9s own figure

•

•
•
•
•

•
•
•
•

•

•

•

•
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Indonesia9s national higher education level, its implementation was also reported as 

in the country9s entrepreneurship higher education curriculum (in this SBM ITB case) 

One big challenge, however, is the country9s education bureaucracy. The more rigid 

suggestion based on the country9s circumstances and cultural

education curriculum system. In this case, the role of 8influencer9 or public figures (i.e., 

– –
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could hinder teaching effectiveness. They are educators9 lack of teaching organization, 

time management, and students9 narrow perception of entrepreneurship education 

y as 8training.9 In particular, the latter gives the impression that students only 

–

demand to be 8guided,9 i.e., wanting the mentors to monitor and check their business 

Therefore, some 8disciplinary9 changes may be needed to improve the situation. As 

challenges concerning students are students9 

Despite the hurdles, the students9 

intrinsic personal motivation to learn entrepreneurship by observing the country9s 
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thesis9 case study

Figure 28. Contributing Factors of CCA on EDT in Indonesia and The Links to the Eight Educational Values 

by Bentley et al. (2005)

 
Author9s own figure
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•

•
•
•
•
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8 9

this thesis9
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in this thesis9
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8printed9 

the latter can minimize students9 confusion concerning the lecturers9 instructions 
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minant and less flexible in accepting <the modern way= of learning and teaching 
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• 

• 

• 

• 

lectures with the actual students9 entrepreneurial projects
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Figure 29. Conceptual Model <Cross-Cultural Adaptation on Entrepreneurial Design Thinking=

This thesis9

 
Author9s own formatting figure, adapting and referencing from 

<Cultural
Based EDT=
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culturally entrepreneurial design thinking to Indonesia9s entrepreneurship 

collected in this thesis9 case study –
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Figure 30. Practical Recommendation as The Outcomes from This Thesis' Case Study

 
Author9s own figure

• 
• 
• 
• 

•

•

•

•

•

•

•



–
 

 406 

–

students9 entrepreneurial projects can be worth trying. Howev

to students9 business cases. University and entrepreneurship study programs can 
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Figure 31. Cross-Cultural Adaptation of Entrepreneurial Design Thinking

connected) with students9 entrepreneurial or business endeavors, just like the MBA 

 
Author9s own figure
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also found some suggestions from the findings on improving students9 

entrepreneurial learning journey and educators9 teaching process. The

– –
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This thesis9

students9

<immediately 

implement=
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Figure 32. Summary of This Thesis' Case Study

 
Author9s own figure
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and widen their views on how design thinking 8ideology9 can be used in their 
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is not on <real time= data but on the overall meanings and interpretations this study 
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